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Prepare to Read
 

Background Knowledge
Remind students of the causes of the 
U.S. entrance into World War I. Ask 
them to predict the effect that the 
country’s entrance into the war might 
have on politics, the economy, and peo-
ple’s attitudes at home.

Set a Purpose
� WITNESS HISTORY Read the selec-

tion aloud, or play the audio.

 

Witness History Audio CD, 
Supporting the War

Ask Why would the government 
want citizens to support the war 
effort? (A war requires citizens to 
make sacrifices. Without their sup-
port, conducting the war would be 
more difficult.)

� Focus Point out the Section Focus 
Question, and write it on the board. 
Tell students to refer to this ques-
tion as they read. (Answer appears 
with Section 2 Assessment answers.)

� Preview Have students preview 
the Section Objectives and the list of 
Terms and People.

�  
 

Using the Paragraph 
Shrinking strategy (TE, p. T20), 
have students read this section. As 
they read, have students summarize 
the impact of the war on the home 
front. Reading and Note Taking 
Study Guide

Use the information below and the following resource to teach students the high-use words 
from this section. Teaching Resources, Vocabulary Builder, p. 11

High-Use Word Definition and Sample Sentence
 

conserve v. to keep from wasting
We are encouraged to conserve our natural resources.

objective n. something worked toward; goal
The Allies’ objective was to win the war.

L3

L3

Objectives
As you teach this section, keep students 
focused on the following objectives to help 
them answer the Section Focus Question and 
master core content.

• Analyze how the American government 
mobilized the public to support the war 
effort.

• Describe opposition to the war.

• Outline significant social changes that 
occurred during the war.

WITNESS HISTORYWITNESS HISTORY AUDIO
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Objectives
• Analyze how the American government 

mobilized the public to support the war effort.

• Describe opposition to the war.

• Outline significant social changes that 
occurred during the war.

Terms and People
Selective Service Act
Bernard Baruch
CPI
George Creel

conscientious objector
Espionage Act
Great Migration

 

Reading Skill: Summarize As you read, 
summarize the key points made in the section in a 
chart like the one below.

American Home Front

Social changeOppositionMobilization

The Home Front
Why It Matters Before the war, the federal government played a
minor role in the daily lives of most Americans. But during World
War I, the government assumed new powers. It regulated indus-
trial and agricultural production, worked to shape public opinion,
and established a new military draft. While war required sacrifice,
it also brought new economic opportunities and many Americans
migrated to other parts of the country in search of these oppor-
tunities. The war permanently changed Americans’ relationship
with their government. Section Focus Question: How did the war affect
Americans at home?

America Mobilizes for War
War affects many things, but its greatest impact is on the lives of

ordinary people. People fight, sacrifice, and sometimes die in war.
People work to produce the food that soldiers eat and the guns that
soldiers fire. People shape the information that others receive about
the war. War may be the result of conflicts between nations, but it
touches the lives of millions of individuals.

Building an Army When the United States entered World War I,
the United States Army was only a fraction of the size of European
armies. To build the army, President Wilson encouraged Americans
to volunteer for service and pushed Congress to pass the Selective
Service Act. The act, which Congress passed in May 1917, autho-
rized a draft of young men for military service in Europe. On the

� Girl Scouts collect peach pits to be used in gas-mask filters.

Supporting the War
While soldiers trained to fight in the war, Americans 
on the home front supported the war by working in 
war industries, lending money to the government, 
and conserving food to feed the troops abroad.

“Perhaps it will not be long before we will read each 
day long lists of American boys killed or wounded in 
the trenches of France. There will be boys in those lists 
that you know, boys that I know. And as our eyes film 
over with tears it will be at least some comfort to us to 
be able to say, ‘I am helping too. I am saving food for 
the boys who are fighting.’”

—Committee on Public Information bulletin,
July 1917
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Chapter 10 Section 2 293

Teach
 

America Mobilizes 
for War

Instruct
� Introduce: Key Term Ask stu-

dents to find the key term Selective 
Service Act (in bold) in the text. 
Analyze the meaning of each word of 
the term. Ask Why might the gov-
ernment institute a draft? (to 
increase the size of its army)

� Teach Draw a three-column chart 
on the board with the headings 
“Military,” “Economy,” and “Public 
Opinion.” Discuss and record the 
changes to each brought about by 
the U.S. entrance into the war. Draw 
students’ attention to the image and 
bar graph on this page. Ask How 
did industry change during the 
war? (The government took a more 
active role, identifying war goods to 
be produced and their price.) Why 
did Hoover encourage food con-
servation? (so that more food would 
be available for the troops) Why did 
the government establish the 
Committee on Public Informa-
tion? (to develop and maintain sup-
port for the war)

� Quick Activity Display Color 
Transparency: Supporting the War. 
Use the lesson in the transparency 
book to guide a discussion about the 
use of propaganda during World 
War I. Color Transparencies A-86

Independent Practice
Have students suppose that they live 
in the United States in 1917. Have 
them write letters to the editor 
explaining how people on the home 
front can support the war effort and 
why it is important. Students’ letters 
should be logically presented and 
include information from the section.

Monitor Progress
� As students work on their letters, 

circulate to ensure they understand 
the impact of mobilization on Ameri-
cans on the home front.

� As students complete their charts, 
circulate to make sure that they 
understand how the war affected the 
American home front. For a com-
pleted version of the chart, see Note 
Taking Transparencies, B-96.

Answer

Caption by 20 percent

Conscription The World War I draft, or conscrip-
tion, began when President Wilson instituted the 
Selective Service Act of 1917. The draft ended when 
the war ended. In 1940, President Franklin Roosevelt 
instituted the Selective Training and Service Act, 
which created the first peacetime draft in the United 
States, as well as the Selective Service System. The 
draft remained in effect until 1973 when military ser-
vice became voluntary.

The Selective Service System has changed signifi-
cantly since the Vietnam conflict. Prior to 1971, if a 
man could demonstrate full-time student status, then 
he could qualify for a student deferment. (So far, only 
men have been drafted.) 

Though the draft ended in 1973, American males 
are still required by law to register for Selective Ser-
vice when they reach the age of 18. This requirement 
was suspended in 1975, but reinstituted in 1980.

L3

Rising U.S. Production, 1915–1918
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* In 1916, agricultural output did not increase above 
   the 1914 levels.
SOURCE: The American Home Front, James L. Abrahamson

first day of its enactment, June 5, 1917, more than 9.6 million Americans regis-
tered for the draft and were assigned a number. The government held a “great
national lottery” in July to decide the order in which the first draftees would be
called into service. Blindfolded, Secretary of War Newton D. Baker pulled
number 258 out of a jar. The group of men assigned that number became the
very first draftees.

Over the course of the war, more than 24 million Americans registered for the
draft. Of these, about 2.8 million were actually drafted into the armed forces.
Including volunteers, the total number of American men in uniform during
World War I reached nearly 4.8 million. More than 4 million of these were sent
to help the Allies in France.

Constructing a War Economy While the Selective Service Commission
raised an army, President Wilson worked to shift the national economy from
peacetime to wartime production. This process proved slow and frustrating.
First, the Council of National Defense, which was formed in August 1916, cre-
ated an array of new federal administrative agencies to oversee different phases
of the war effort. Individual agencies regulated food production, coal and petro-
leum distribution, and railway use. In practical terms, this meant that the gov-
ernment determined what crops farmers grew, what products industries
produced, and how supplies moved around on the nation’s trains.

Problems and administrative overlap soon led to the creation of the War
Industries Board (WIB). The WIB eventually became independent of the Coun-
cil of National Defense. Headed by Bernard Baruch (buh ROOK), an influential
Wall Street investment broker who reported directly to the President, the WIB
regulated all industries engaged in the war effort. Baruch’s agency determined
what products industries would make, where those products went, and how
much they would cost. The system of free enterprise was curtailed to fulfill the
nation’s acute need for war materials. Americans realized that they had to coop-
erate rather than compete in order to defeat the Central Powers.

What Baruch did for industry, future U.S. President Herbert Hoover achieved
for agriculture. As head of the Food Administration, he set prices high for wheat
and other foodstuffs to encourage farmers to increase production. He also asked

Wartime Production
These women worked during the war 
inspecting bullets for rifles. Accord-
ing to the graph, by what percentage 
did manufacturing increase between 
1915 and 1918?
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Opposition and Its 
Consequences

Instruct
� Introduce: Key Term Point out 

the term conscientious objectors 
(in bold) in the text. Examine each 
word in the term. Explain that con-
scientious objectors are people who 
cannot fight in a war because of 
their moral or religious beliefs. 
Then, have students read the Vocab-
ulary Builder term and definition. 
Have students compare and contrast 
the terms objectors and objective.

� Teach Discuss with students the 
ways the government encouraged 
public support for the war, such as 
using patriotic postcards similar to 
the one on this page. Draw a two-
column chart on the board with the 
headings “Opposition” and “Conse-
quences.” Have volunteers suggest 
forms of opposition from the text. 
Then, ask students to identify 
resulting consequences of opposi-
tion to the war. Record their sugges-
tions in the chart. Ask How did 
some men evade the draft? (They 
refused to cooperate with the Selec-
tive Service process, or claimed to be 
conscientious objectors.) What hap-
pened to those men? (They were 
often court-martialed and impris-
oned or treated badly.) Why do you 
think NAWSA decided to sup-
port the war? (Possible answer: 
They thought that it would be con-
sidered more responsible and patri-
otic if they supported the soldiers, 
government, and America by drop-
ping their peace initiatives. They also 
might have hoped that an increase in 
membership would further the cause 
of suffrage once the war ended.) Why 
did some people fear that the 
Espionage Act would erode 
Americans’ civil liberties? (The 
Espionage Act restricted individual 
rights by limiting freedom of speech 
and press.)

Answer

 

The U.S. government instituted the draft 
to build its military, dictated a change in 
industry and agriculture to meet the 
needs of wartime, and also began the 
Committee on Public Information to 
convince Americans that the war effort 
was worthwhile and just.

L4
 

Advanced Readers L4
 

Gifted and Talented Students

Remind students that President Wilson instituted the 
draft with the signing of the Selective Service Act. 
Although the draft ended after World War I, it was 
reinstated during World War II, and remained in 
place until the 1970s. Today, male citizens age 18 to 
25 are still required to register, although the military 
is all voluntary.

Have students research opinions on the draft, 
including the issue of requiring women to register. 
Have them prepare a brief but thorough argument 
supporting or opposing reinstatement of the draft or 
the inclusion of women in the registration and draft 
process.

L3

Americans to conserve food as a patriotic gesture. If the American people ate
less, then more food could be shipped to American and other Allied soldiers
fighting the war overseas. To this end, Hoover instituted wheatless Mondays
and Wednesdays, meatless Tuesdays, and porkless Thursdays and Saturdays.

Shaping Public Opinion Hoover’s efforts would have been fruitless if the
American people did not believe in supporting the war. Most Americans did not
understand the reasons for the war in 1914, and many questioned why the
United States became involved in 1917. It was the job of the Committee on
Public Information (CPI)  to educate the public about the causes and nature of
the war. The CPI had to convince Americans that the war effort was a just cause.

Wilson appointed George Creel as the director of the CPI. A former journalist
and a passionate admirer of American institutions, Creel combined education
and a widespread advertising campaign to “sell America.” The CPI distributed
75 million pamphlets and 6,000 press releases, and it assembled an army of
75,000 speakers who gave lectures and brief speeches on America’s war aims
and the nature of the enemy. In addition, the CPI designed, printed, and distrib-
uted millions of posters that dramatized the needs of America and its allies. The
CPI also stressed the cruelty and wickedness of the enemy, particularly Ger-
many, which in some cases aggravated resentment toward German Americans.
Still, using these methods, Creel and the CPI earned widespread support for the
American war effort.

 

How did the United States ready its military, economy, 
and people for war?

Opposition and Its Consequences
The CPI’s work was important because Americans did not always peacefully

agree with one another about the war. Members of two large ethnic groups,
German Americans and Irish Americans, tended to oppose the Allies for dif-
ferent reasons. Swept up in patriotic fervor, some people treated German
Americans with prejudice, or intolerance. Other Americans were pacifists who
opposed war for any reason. To quiet dissent, or differing opinions, the govern-
ment acted in ways that sometimes trespassed on individual liberties.

Resistance to the Draft Without a doubt, the draft created controversy. Some
Americans believed it was an illegal intrusion of the federal government into their
private lives. Some men refused to cooperate with the Selective Service process.
They were often court-martialed and imprisoned. Others simply tried to avoid the

draft. Perhaps as many as 12 percent of men who
received draft notices never responded to them.

Another group resisted the draft by becoming
conscientious objectors, people whose moral or reli-
gious beliefs forbid them to fight in wars. In theory, the
Selective Service Act exempted from combat service
members of “any well recognized religious sect or
organization . . . whose existing creed or principles
forbid its members to participate in war.” In practice,
this policy was widely ignored. Some conscientious
objectors were treated badly by their local draft
boards, and others were humiliated in training camps.
As America’s participation in the war increased,
however, the government improved its treatment of
conscientious objectors.

Noble Goals
Postcards like this one emphasized 
Wilson’s goal of making the world 
“safe for democracy.”

Vocabulary Builder
conserve–(kuhn SERV) v. to keep 
from wasting
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� Analyzing the Visuals Direct 
students’ attention to the Info-
graphic on this page. Have volun-
teers read the introductory 
paragraph and the caption. Discuss 
the information in the table. Then, 
ask students to make generaliza-
tions regarding the data. Have stu-
dents summarize the Infographic by 
describing changes in American 
families during the war. Finally, 
have students answer the Thinking 
Critically questions.

Answers

Thinking Critically
1. It allowed a larger supply of food to be 

sent to American troops and the Allies.
2. When the war ends, the soldiers probably 

will want their jobs back. Women and Afri-
can Americans may lose their jobs when 
the soldiers return.

L1
 

Special Needs Students L2
 

English Language Learners L2
 

Less Proficient Readers

For those students who need additional help grasp-
ing the concept of opposition and consequences, pair 
students and have each pair construct a concept map 
of opposition and of consequences. Students should 

determine the main ideas surrounding this concept 
and supporting ideas for each main idea. Then, have 
pairs use their concept maps to summarize “Opposi-
tion and Its Consequences.”

INFOGRAPHIC

WWhile the presence of millions of American soldiers in France 
helped the Allies, their absence at home had dramatic conse-
quences. Families lived in constant fear for their fathers, 
husbands, brothers, or sons overseas, some of whom would 
never return. Many people had to take on the jobs of the 
absent soldiers. Meanwhile, the government encouraged 
Americans to go to work in war industries, conserve food and 
other goods, and buy Liberty bonds to support the war effort.

Private T. P. Loughlin says goodbye 
to his family (above right). A poster 
with a stirring message urges 
Americans to buy Liberty bonds (far 
right). Two women deliver ice, a job 
formerly done by men (left).

Women Work for Peace Some American women also opposed the war.
Before the war, a number of leading American feminists, including reformer
Jane Addams, formed the Women’s Peace Party and, with pacifist women from
other countries, the Women’s International League for Peace and Freedom.
Jeannette Rankin, the first woman to serve in the U.S. House of Representa-
tives, voted against the declaration of war. After America joined the Allies, some
women continued to oppose the war, but most supported American war efforts.
For example, the influential National American Woman Suffrage Association
(NAWSA) dropped its initial peace initiatives and supported America’s war
objectives. After adopting this new policy, NAWSA doubled in size.

Vocabulary Builder
objective–(uhb JEHK tihv) n. 
something worked toward; goal

Thinking Critically
1. Draw Conclusions  How 

did conserving food on the 
home front help the war 
effort?

2. Predict Consequences  
What do you think will 
happen to the women and 
African Americans who 
took new jobs during the 
war when the war ends?
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Independent Practice
Have students complete the middle 
portion of the chart summarizing war 
opposition and ensuing consequences.

Monitor Progress
As students complete the second 
part of their charts, circulate to 
make sure that students understand 
the opposition to World War I that 
citizens expressed on the home front. 
For a completed version of the 
summary chart, see Note Taking 
Transparencies, B-96.

Answer

 

Most Americans came to support the 
war. However, some continued to 
oppose it. Some opposed the draft and 
refused to cooperate with the Selective 
Service process. Some opposed the war 
because it gave rise to government 
action that limited individual rights. 
Some women opposed the war and 
worked for peace. Some immigrants, 
especially from Germany, opposed the 
war because they supported the Central 
Powers’ cause.

L1
 

Special Needs Students L2
 

English Language Learners L2
 

Less Proficient Readers

Pair struggling readers with more advanced learners. 
As a way to help students understand the relation-
ships presented in the text, have each pair create a 
cause-and-effect chart for each red heading (“Resis-
tance to the Draft,” “Women Work for Peace,” “The 
Government Cracks Down on Dissent,” and “Preju-
dice Against German Americans”).

Remind students that there can be more than one 
cause that produces a single effect. Similarly, there 
can be more than one effect produced by a single 
cause. Have pairs of students discuss their charts 
with other pairs.

The Government Cracks Down on Dissent The work of the CPI created
a mood in America that did not welcome open debate. Some felt the CPI stifled
the free expression of controversial opinions and worried about the impact of a
rigorous military campaign on democracy. They did not want the freedoms that
Americans held most dear to become victims of the conflict. As in previous and
future wars, the government navigated a difficult path between respecting and
restricting individual rights. Authorities tended to treat harshly individuals
who worked against the goal of winning the war.

In June 1917, Congress passed the Espionage Act, allowing postal authori-
ties to ban treasonable or seditious newspapers, magazines, or printed materi-
als from the mail. It also enacted severe penalties for anyone engaged in disloyal
or treasonable activities. Anyone found obstructing army recruiters, aiding the
enemy, or generally interfering with the war effort could be punished with up to
a $10,000 fine and 20 years of imprisonment.

In 1918, Congress limited freedom of speech even further with the passage of
the Sedition Act. The act made it unlawful to use “disloyal, profane, scurrilous,
or abusive language” about the American form of government, the Constitution,
or the military forces. The government employed the Sedition Act to prosecute
socialists, political radicals, and pacifists. Eugene V. Debs, the leader of the
Socialist Party in America, was imprisoned under the act. For his crime—giving
a mildly antiwar speech to a convention of socialists in Canton, Ohio—he was
sentenced to a 10-year term in a federal prison.

The Supreme Court upheld the constitutionality of the Sedition Act in the
case of Schenck v. United States (1919). The Court ruled that there are times
when the need for public order is so pressing that First Amendment protections
of speech do not apply. The Debs case and others like it show that the war did
lead to some suppression of personal freedoms and individual rights.

Prejudice Against German Americans Sometimes, the war enthusiasm
created by the CPI and other groups took an ugly turn. Some German Ameri-
cans were treated harshly during the war. Americans regarded Germany—with
its arrogant kaiser, ruthless generals, and spike-helmeted soldiers—as the pri-
mary foe among the Central Powers. Popular movies, such as The Kaiser, the
Beast of Berlin, as well as some CPI posters and speeches intensified this feeling
by portraying Germany as a cruel enemy. Some Americans wrongly generalized
that if Germany was cruel, then all German people were cruel.

As a result, Americans stopped teaching German in public
schools and discontinued playing the music of Beethoven and
Brahms. They renamed German measles “liberty measles,”
cooked “liberty steaks” instead of hamburgers, and walked
their “liberty pups” instead of dachshunds. German Ameri-
cans were pressured to prove their loyalty to America by
condemning the German government, giving up speaking
German and reading German-language newspapers, and
participating enthusiastically in any patriotic drive. Occa-
sionally, hatred of the German enemy boiled over into vio-
lence against German Americans. Some German Americans
were harassed, others were beaten, and a few were killed for
no other reason than they were born in Germany or spoke
with a German accent.

 

Compare and contrast the reasons 
some Americans did not support the war.

Eugene V. Debs Protests
In June 1918, Socialist leader Eugene 
V. Debs was arrested for making an 
antiwar speech in Canton, Ohio 
(below). While in prison, Debs 
accepted the Socialist Party’s nomina-
tion for President and won more than 
900,000 votes in the 1920 election.
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The War Changes American 
Society

Instruct
� Introduce: Key Term Write the 

term Great Migration on the 
board. Ask students to predict the 
meaning of the term. Explain that 
the Great Migration was a move-
ment, during World War I, of a large 
number of African Americans from 
the agricultural South to the indus-
trial North. Direct students’ atten-
tion to the Primary Source quotation 
from the Chicago Defender on the 
last page of this section. Ask Why 
might African Americans want 
to migrate from the South to the 
North? (to escape prejudice, to find 
better jobs and earn higher wages, to 
reconnect with family already living 
in the North)

� Teach Use the images on this page 
to begin a discussion with students 
about how the entrance of the 
United States into the war created 
new opportunities for women. Using 
the Idea Wave strategy (TE, p. T22), 
discuss the causes and effects of 
these social changes among women, 
African Americans, and Mexican 
Americans. Ask What circum-
stances allowed these social 
changes to take place? (Many 
men left their jobs to fight in the war. 
The number of available jobs also 
rose because industrial production 
for war supplies increased. The need 
for agricultural products also 
increased, leading to a need for more 
farm workers.) Then, display Color 
Transparency: The Great Migration. 
Use the lesson in the transparency 
book to guide a discussion about the 
Great Migration. Color Transparen-
cies A-87

� Analyzing the Visuals Direct 
students’ attention to the Focus On 
Geography Feature on the next 
page. After they read the feature, 
have students close their books. 
Read one of the push or pull factors, 
and have students identify whether 
it was a reason for leaving the South 
or a reason to go to the North.Nursing Nurses played an important role in caring 

for the sick and wounded during World War I. Today, 
nurses work to prevent disease, promote health, and 
help patients cope with illness. With today’s aging 
population and changing healthcare system, nursing 
is a continually expanding field. Nurses work in a 
variety of environments, including hospitals, nursing 
homes, schools, and rehabilitation centers.

In addition to treating patients, nurses also work in 
administration, management, and research. A regis-
tered nurse must first pass state or national licensing 
exams and should have an associate’s degree or 
bachelor’s degree in nursing. Nursing is a good career 
option for those who enjoy working with people 
and are caring, sympathetic, responsible, and detail-
oriented.

L3

The War Changes American Society
The war not only changed the economic and political lives of Americans, but

it also brought substantial social changes. New opportunities opened up for
women, African Americans, and Mexican Americans. Some left their homes to
seek new ones where they could take advantage of these opportunities.

Women Embrace New Opportunities Before the war, some American
women campaigned for women’s suffrage. They won the vote in several western
states and still hoped to gain the franchise nationally. Many feared that the war
would draw attention away from their efforts. In fact, the war gave women new
chances and won them the right to vote.

As men entered the armed forces, many women moved into the workforce for
the first time. Women filled jobs that were vacated by men who had gone to
fight. They worked in munitions factories, on the railroads, as telegraph opera-
tors and trolley conductors, and in other jobs that were previously open only to
men. Others labored on farms. Some joined the Red Cross or the American
Women’s Hospital Service and went overseas. They worked as doctors, nurses,
ambulance drivers, and clerks. Thousands enlisted when the Army Corps of
Nurses was created in 1918. Women proved that they could succeed in any type
of job, regardless of difficulty or risk.

By their efforts and sacrifices during the war, women convinced President
Wilson to support their suffrage demands. He contended that granting the vote
to women was “vital to winning the war.” If women could do the work of men,
they certainly deserved the same voting privileges as men. Finally, in 1919,
Congress passed the Nineteenth Amendment giving the vote to women. The
required two thirds of states ratified the amendment in the summer of 1920, a
victory more than 70 years in the making.

Nursing the Wounded
Red Cross workers were a symbol of 
caring in the midst of fear during 
World War I. About 18,000 American 
Red Cross nurses cared for wounded 
soldiers and civilians during the war. 
Their job was difficult and often 
dangerous—nearly 300 nurses lost 
their lives.
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Independent Practice
� To make sure that students under-

stand the migration of African 
Americans to the North, have stu-
dents complete the worksheet Geog-
raphy and History: The Great 
Migration. Teaching Resources, p. 20

� Have students complete the note-
taking chart they started at the 
beginning of the section by sum-
marizing the social changes brought 
about by the U.S. entrance into 
World War I.

Monitor Progress
� To review this section, ask students 

to summarize the social changes, 
including the Great Migration, that 
occurred on the home front during 
World War I.

� As students fill in their charts, circu-
late to make sure that they under-
stand the social effects the war had 
on the home front. For a completed 
version of the summary chart, see 
Note Taking Transparencies, B-96.

Answer

Geography and History World War I 
created a labor shortage in two ways. Thou-
sands of men left their jobs to fight in the 
war. In addition, new jobs were created 
as industrial and agricultural demands 
increased to meet the military’s war needs. 
These increased demands led to economic 
prosperity in northern cities.

L1
 

Special Needs Students L2
 

English Language Learners L2
 

Less Proficient Readers

Use Color Transparency: The Great Migration to help 
students understand the impact of World War I on 
African Americans. Use the map to help them trace 
the movement and ask them to describe the migra-
tion from the South to the North.

Pair students, and have them quiz each other about 
the Great Migration using the Color Transparency 
and the Focus on Geography feature to complement 
their lesson.

The Great Migration During World War I   
and after, several push factors caused thousands of 
African Americans to decide to move away from their 
homes in the South. A handful of pull factors drew 
them to new homes in the North.

Pushed from the South by…
• Jim Crow segregation laws
• Lynchings and other racial violence
• Low-paying jobs as sharecroppers or servants
• Ruined cotton crops due to boll weevil infestation

Pulled to the North by…
• Economic prosperity in northern cities
• Job openings due to reduced immigration
• Aid from African Americans in the North
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The Great Migration

Geography and History How did 
World War I contribute to the prosperity 
and labor shortage that caused migration?

African Americans Follow Opportunity North The war similarly pre-
sented new opportunities to African Americans. From the outset, most African
American leaders supported the war. “If this is our country, then this is our war,”
wrote African American leader W.E.B. Du Bois. He viewed the struggle as an
excellent opportunity to show all Americans the loyalty and patriotism of African
Americans. Thousands of them enlisted or were drafted into the army and sailed
for the battlefields of France. On the battlefield, they fought in segregated units
under the command of white officers. Altogether, 367,000 African Americans
served in the military. Hundreds died for their country.

Meanwhile, a great movement of African Americans from the rural South to
the industrial North was taking place. This movement to the “Land of Hope,” as
many African Americans referred to the North at that time, is called the Great
Migration. African Americans left their homes in the South for many reasons.
Some hoped to escape the violent racism of the South. Others desired better jobs
and a chance for economic advancement, which wartime industry in the North
offered. Still others dreamed of a better future for their children. Between 1910
and 1920, more than 1.2 million African Americans moved to the North.

Some whites in the South tried to get blacks to stay in the region of their birth,
using methods that ranged from persuasion to violence. Meanwhile, African
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Chapter 10 Section 2 299

Assess and Reteach
 

Assess Progress
� Have students complete the Section 

Assessment.

� Administer the Section Quiz. 
Teaching Resources, p. 27

� To further assess student under-
standing, use Progress Monitoring 
Transparencies, 92.

Reteach
If students need more instruction, 
have them read the section summary.

Reading and Note Taking 
Study Guide

Adapted Reading and 
Note Taking Study Guide

Spanish Reading and 
Note Taking Study Guide

Extend
See this chapter’s Professional 
Development pages for the Extend 
Online activity on propaganda.

Answer

 

Women successfully performed jobs that 
had once been done only by men. Their 
efforts contributed to the passage of the 
Nineteenth Amendment. War enlistment 
opened up employment opportunities 
for African Americans who moved North 
in the Great Migration. The war also cre-
ated an increased need for food 
supplies and a decrease in the number 
of American farmworkers, which 
attracted Mexican workers to the United 
States to fill these jobs.

Section 2 Assessment
 

1. Sentences should reflect an understand-
ing of each listed term.

2. Even though the war was fought in 
Europe, Americans at home were 
affected. Men were drafted. There was 
an economic shift toward the production 
of war goods. Civil liberties were cur-
tailed. New job opportunities became 
available to women, African Americans, 
and Mexican Americans.

3. Paragraphs should describe three effects 
that are supported by examples from the 
text.

4. Americans supported the war effort by 
volunteering to fight, taking jobs vacated 
by men who had gone to war, conserving 
food, and buying war bonds.

5. The Supreme Court ruled that during 
extreme times, such as wartime, the 
need for public order was so pressing 
that the First Amendment protections on 
speech should be set aside in favor of 
national security.

6. Possible response: Returning soldiers will 
go back to their jobs, displacing women 
and African Americans. The soldiers 
probably will also have trouble readjust-
ing to life in the United States after fight-
ing in the war.

L3

L3

L2L1

L2

L4

For additional assessment, have students access 
Progress Monitoring Online at Web 
Code nea-0604.

22SECTION

Assessment

Americans who already lived in the North encouraged migration. Newspapers
in the North, such as the Chicago Defender, an African American newspaper
that was widely read in the South, pushed home this point:

 

“I beg you, my brother, to leave the benighted land. . . . 
Get out of the South. . . . Come north then, all you folks, both good and bad. . . . The 
Defender says come.”

—Chicago Defender

African Americans moved to Chicago, as the Defender encouraged, where
they found work in meatpacking plants. They migrated to Detroit, where they
obtained jobs in auto factories. They traveled to smaller industrial towns in the
Midwest and to the giant cities of the Northeast. Millions eventually made the
exodus, and although they did not entirely escape discrimination, many did
forge better futures. The Great Migration was one of the most important epi-
sodes in African American history.

Mexican Americans Move North Some of the same reasons that led Afri-
can Americans to move north caused Mexicans to cross the border into the
United States. Many Mexicans also faced violence and desperate poverty, and
they also wanted better lives for themselves and their children. Most immi-
grated to the American West, where they sought work on large ranches and
farms in Texas and along the Pacific Coast. Increased demands for food and a
decrease in American farmworkers created jobs that Mexican migrants filled.

Some of the Mexican migration was seasonal. Many workers crossed the bor-
der to harvest fruits or grains or to pick cotton while each crop was in season,
then crossed back into Mexico. But others stayed and made the United States
their home. Some Mexican workers migrated first to the Southwest and then to
the northern states in search of factory jobs, but a large population stayed in
California. They formed barrios (BAHR ee ohz), or Hispanic neighborhoods, in
Los Angeles and in smaller cities in California’s Imperial Valley. California had
always had a rich Hispanic heritage, but these new immigrants added an
important economic dimension to that heritage.

 

How did the war provide new opportunities for women, 
African Americans, and Mexican Americans?

Progress Monitoring Online
For: Self-test with vocabulary practice
Web Code: nea-0604

Comprehension
1. Terms and People For each item 

below, write a sentence explaining how 
it affected the American home front 
during World War I.
• Selective Service Act
• Bernard Baruch
• CPI
• George Creel
• conscientious objector
• Espionage Act
• Great Migration

 

2. Reading Skill 
Summarize Use your chart to answer 
the Section Focus Question: How did 
the war affect Americans at home?

Writing About History
3. Quick Write: Identify Multiple 

Effects Write a paragraph describing 
three effects that World War I had on 
the American home front. Think about 
economic and social changes caused by 
the war. Be sure to include at least one 
example of each effect to support your 
statements.

Critical Thinking
4. Categorize In what ways did Ameri-

cans support the war effort?
5. Identify Point of View How did the 

Supreme Court justify the restrictions 
of the Sedition Act?

6. Predict Consequences How do you 
think returning soldiers reacted to 
changes at home when the war ended?
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